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ABSTRACT
This study examined how Ilocano culture shaped English language teaching practices among teachers in La Union, Philippines. Using questionnaires and follow-up interviews with Ilocano English teachers, the research identified cultural perspectives that influence subject matter, pedagogy, learner engagement, and educational contexts. Analysis revealed four dominant themes. The “Pinakbet” perspective reflected unity in diversity, with teachers employing group activities and technology to address varied learner needs. “Nakem” emphasized gratitude, family orientation, and moral values, supporting a humanistic approach that fosters learner comfort and motivation. The “Globalist” perspective highlighted English as a tool for global participation, motivating learners to connect beyond local contexts. “Makikadwa” underscored the role of social interaction and collaboration in learning. Findings showed that Ilocano teachers’ cultural identity informs their teaching philosophies, making culture both a scaffold and a source of motivation. The study concluded that integrating indigenous cultural values enriched English instruction and enhanced intercultural sensitivity.
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INTRODUCTION
Language has been linked to an individual or group's social identity (Kamwangamalu, 2007, and Lo Bianco, 2007). It reflects the different ethnic and cultural backgrounds of certain society. It serves as a trademark for every individual and as a basis for the acquisition of needs and desires. Language has been continuously evolving. We can only understand a language when we begin to learn a new one (Wolf, 2010).

Scarino and Laddicoat (2009) stated that the nature, contexts, and purposes of using language and languages for communication are increasingly complex and ever-changing in our multilingual and multicultural world, where people use different languages and dialects for different purposes in a range of different contexts. The need to communicate (that is, to create and exchange meanings with diverse people both within and across cultures and use a variety of communication technologies) requires a sophisticated understanding and use of language. Through the experience of communicating across cultures and reflecting on that process, people develop an intercultural capability and sensitivity.

The need to be proficient in the use of English among non-native speakers has become a global phenomenon. Today, educators are faced with the challenge of addressing the needs of growing numbers of students whose primary language is not English (Gibbon, 2003). While mastering other skills and content in other subject areas, there is a necessity for these learners to gain proficiency in English. Although there are rich sources of data for English as a second language across the curriculum, there is still a dearth in literature concerning the use of English in science and mathematics teaching. The need to answer the challenge of both attaining mastery of the content and the English language is an issue that science and mathematics teachers should address. The attitudes of teachers come to the fore as they reflect upon the language that they use in teaching. Their attitudes play a crucial role in language growth or decay, restoration or destruction (Baker, 1988). Their attitudes, too, as part of their cultural orientation, heavily influence their younger students (Shameem, 2004).

The research conducted by Omer and Ali in 2011 found that culture and language are inseparable. Foreign words and phrases can be misinterpreted or misunderstood, and mostly these words are perceived and interpreted according to the learner’s own cultural figures. The research shows that culture and foreign language are inseparable courses. This is because culture not only dictates who talks to whom, about what, and how communication proceeds; it also helps to determine how people encode messages, the meanings they have for the messages, and the conditions and circumstances under which various messages may or may not be sent, noticed, or interpreted. Culture is also a foundation of communication. Through integrating the English language into the culture of the students, it may also help develop English accuracy and in decoding or translating of understanding to understand the topic from a Filipino language point of view to English.
Over the last six to seven decades, a wide range of approaches to teaching English has evolved. New learners of English who live in English-speaking environments are seen by linguists and educators as having a significant advantage. Surrounded by the language and confronted continually with everyday English language situations, they can readily put the additional language talents into practice in practical real life and relevant circumstances. In sharp contrast, for the vast majority of new English learners, those benefits are usually not available. Instead, learners living in their native countries, where English is not the first or unofficial language, face a huge learning journey that can take in excess of five years to successfully complete (Nolasco,2010).

The Philippines is a rich tapestry of ethnic diversity. With an archipelago of more than 7,100 islands, its geographical setting has caused a considerable number of ethnic and linguistic differences. The Philippines is the 8th most multi-ethnic nation in the world (Kok Keng, 2001). A total of 114 distinct ethnic groups inhabit the country (SIM, 2008), and 171 native languages are spoken across the island (Bright, 1986). There are 13 indigenous languages with at least one million native speakers: Tagalog, Cebuano, Ilokano, Hiligaynon, Waray-Waray, Kapampangan, Bikol, Albay Bikol. The Ilokanos, as one of the major ethnic groups in the country, occupy the narrow, barren strip of land in the northwestern tip of Luzon, squeezed in between the Cordillera Mountain range to the east and the South China Sea to the west. The four provinces of the Ilocano homeland (Ilocos Norte, Ilocos Sur, La Union, and landlocked Abra) stretch from Cape Bojeador at the northwestern tip of Luzon down to the Gulf of Lingayen. Most of the population is concentrated along a narrow coastal plain that has only a few good harbors. As propounded by Tamayao (1999), the most important source of Ilokanos‘cultural preservation and continuity is their own consciousness and identity. The concept of their being Ilokano is clearly manifested in their broad knowledge of their own language, culture, and history.

This research, entitled “The Ilocano Culture of English Language Teacher,” aims to identify the distinct characteristics of Ilocano teachers when it comes to English teaching. Specifically, this aims to answer the specific problems: a) 1. What are the distinct views of Ilocano teachers on English language teaching in terms of: Subject-matter, Pedagogy, Learners, and Educational contexts? and b) What are the influences of Ilocano culture on English Language Teaching?


METHODS 

Subjects and setting
This research study was conducted within the premises of Lorma Colleges Basic Education, which is located in San Juan, La Union. The respondents of this study were Ilocano teachers who are currently teaching English classes. The said respondents are in the best positions since they have firsthand experience in English language teaching.

Instrumentation and data collection procedure
Questionnaires were used as the research instrument for gathering and gaining authentic and credible information regarding their experiences in teaching English. In the data collection, the researchers were asked to gather the needed information. The questions are logically formulated in accordance with the problem of the study.

Follow-up interviews were conducted in cases where further elaboration and clarification were needed. In transcribing the responses, the respondents were asked to clarify their answers through an interview.

The researchers also analyzed and interpreted the results gathered to identify the most striking themes that will serve the purpose of the study. Results were also corroborated with other research, which either supported or negated the claims of the researchers.


FINDINGS AND DISCUSSION
Culture of Ilocano English Teaching: dimensions 
a.  Pinakbet Perspective.
Pinakbet is a local Ilocano dish complete with a variety of indigenous vegetables cooked in a big pot and seasoned with bagoong or fish sauce.  It signifies unity in diversity. The Ilocano teachers do believe in creating a pot of learning environment ready to serve the world variety of students. It has been a common idea among Ilocano teachers that they are to face students with various personalities as well as learning needs. One of their strategies is to come up with group activities where learners group together to come up with a common goal and tasks. Aquino (2006) emphasized that the pinakbet is one of the Ilocano dishes that reveals a story of Ilocano life and culture. During the early days, vegetables harvested in one's own farm signify openness and warmth. It provides an atmosphere of freshness and willingness to share. It provides a wide array of opportunities to maximize their resources in order to cater to the needs of their learners.

Participant 4: We (Ilocanos) have different activities for speaking, listening, reading, writing and viewing

Across time and space, there have been changes in the combinations and mixtures of ingredients, alterations in the materials and equipment used in cooking, and variations in the procedure for cooking the pinakbet.  These phenomena on the pinakbet demonstrate cultural adaptation and social transactions and contestations that gradually undermine the history of the Ilokanos as a nation (Caday, 2011). Technology integration is a usual process among Ilocano teachers because they are aware of the situation that the generation nowadays demands for the usage of technology for it is where their interest in learning increases.

Participant 1: The Ilocano community is composed of a wide variety of cultures with the fact because Ilocanos are easily influenced and can easily adapt practices from various races.

Food products such as dishes and cuisines demonstrate the people’s response to the challenges of their physical and social environments.  The ingredients and materials used in cooking are not only reflections of the available resources in the environment but also reveal creative human technology to perpetuate human survival.

Participant 2: The factors of language in different situations, like what is “in” with the youth of today, are oftentimes related to their interest 

b.  Nakem
Naimbag-a-nakem is also considered to be one of the manifestations of high regard for the value of family among Ilocanos. People usually say “taliawem ti naggapwam (Look back to where you came from)”. Others call this supapak or expression of gratitude (Manuel, 2010).

Participant 2: The Ilocano community is family-oriented. It treasured the things that contributed to the unity and happiness of the members of the family. It gives importance primarily to hard work.

Nakem provides critical understanding about the inner-self (nakem and loob); the psychic domain of thought and interpersonal relationships with the group. It is the intrinsic quality of self through nakem as the conscious expression of human dignity within the ethical and moral dimension of personal thought. The internal valuing process comes from the traditional culture and interrelationships of society, attributed to the ethical and spiritual values of life (Bueno, 2012). 

This view and concept of Ilocano teachers support the humanistic perspective. The humanistic perspective focuses on the regulatory system and the affective/emotional system. The regulatory system acts as a filter for connecting the environment and internal thoughts or feelings, and connecting knowledge and feelings to act on the other (Anandan, 2007). 

Participant 3: The Ilocano community is a friendly community. People are adventurous. They are willing to learn new things.

Participant 4: I believe that Ilocano teachers of English are more passionate in teaching English and take into consideration of the learners’ culture.

Humanistic perceives the English language as an intrinsic motivation wherein the learners are able to understand the topic because they are comfortable, and they can communicate effectively. They develop a high sense of self-esteem and worth for themselves, which helps them in becoming full-functioning individuals who can develop their personality and selves to the fullest possible. In this way, they would be able to overcome their fears and complexes and give an outlet to their troubled emotions. It would help them to redefine and strengthen their “self” and to develop it. The humanistic approach involves accepting responsibility for one’s way of interacting and socializing with others within and across languages. It also means striving continuously to understand oneself and others in the ongoing development of intercultural sensitivity.

The participants’ answers focus on the comfort and effective interaction of the students that involves accepting responsibility for one’s way of interacting and socializing with others within and across languages.

c. Globalist Ilocanos.
Global is defined as involving the entire earth. This means that you’re able to compete with the world this is with the help of the language you used and learned. The globalist perspective believes in the idea that English language improves their competency and helps in gaining access to a wider society. They also believed that it is one way to participate not only in their country but in the world as a whole. It is their easy access to penetrate the world.

Participant 1: Because of technology/ social media, children are now aware of many things happening around the world. They are really curious; they love discovering more about their culture.

Participant 3: They’re more familiar with different places in the locality. Some have already visited beauty spots in the country. They are adventurous in learning about other countries.

They prefer authentic texts that provide a concrete identification of the structures and functions to be taught. They perceive Language as a set of tools and instruments that enable them to cope and deal with the world and to pursue their happiness, needs, and wants”. This understanding of language sees a language not simply as a body of knowledge to be learnt but as a social practice in which to participate (Kramsch, 1994).

Globalist perspective, which points out that the use of English among non-native speakers has become a global phenomenon (Gibbons, 2003). Similar to the research conducted by El-Dash and Bernardo (2001) on Brazilian attitudes toward English reveals that the majority of adolescents favor English over the Portuguese language in terms of status and solidarity. The participants were motivated for English Language teaching because it is an integrative motivation as they can easily identify their selves in the world (Samonte, 1981). 



d. Makikadwa
Makikadwa is an Ilocano term that is connected to how one interacts with others. Makikadwa or pannakikadwa is the term used to measure the network of social relations. This literally means to unite or in unison with, however, for Ilocanos, this term connotes a very significant value in terms of one’s social relations.

Participant 7: Students like using group work because they love having conversations with their classmates, especially when a learning activity is given or during interactive discussion.

Participant 5: The students show their potential to lead the other classmates.

Participant 6: Because there are those who don’t want to cooperate, so active learners don’t want to be grouped with others. On the other hand, some want to be in a group so there would be someone to help them.

For Vygotsky, language has a particular role in learning and development. By acquiring a language, a child is provided the means to think in new ways and gains new cognitive tools for making sense of the world. Language is used by the children as an additional device in solving problems, to overcome impulsive action, to plan a solution before trying it out, and to control their own behavior. Nevertheless, the main purpose of language for children is social. They use the language to obtain the help of others and to solve problems. The child, in its process of development, begins to practice the same forms of behavior that others formerly practiced with respect to the child. The significance of such behavior is only understood in a social context (Scarino and Liddicoat, 2009).

The basic premise of this theory is that learning will occur by the educator acts as a facilitator that is by establishing an atmosphere in which learners feel comfortable to consider new ideas and are not threatened by external factors. The native language spoken by an individual is likely the strongest social identity. The strength of “language group” identity resides in the fact that language provides the primary means to categorize, think about, make sense of, and express our understanding of reality – the physical world, our own thoughts, and interpersonal transactions.

CONCLUSION
In conclusion, Ilocano teachers possess varied approaches to teaching English. The English language is a part of a culture, and culture is a part of the language; the two are intricately interwoven so that one cannot separate the two without losing the significance of either language or culture. Ilocano culture provides incidental learning experiences towards the English language. In relation to teaching and learning, the Ilocano culture serves as a motivation as well as a scaffold towards effective teaching of English. 

Kuang (2007) wrote: “Language is the carrier of culture and culture is the content of language. The perspective that was formulated based on the responses of the participants has provided evidence of a rich culture of the Ilocano people. As Wardhaugh (2010) postulated, the nature of the relationship between language and culture has fascinated, and continues to fascinate, people from a wide variety of backgrounds. It provides them with a sense of pride and identity among the other ethnic groups in the country.

RECOMMENDATION
The following are the recommendations of the researchers to improve the teaching of English among the Ilocano people:
a. Indigenization of the English language curriculum. This will allow the teachers to maximize both the use of the English language as well as the role of culture in the society where they belong.

b. Inclusive education. In gearing towards education for all, it is a must for us the make sure that the function of culture in English language teaching is to promote the sense of belongingness and unity among the members of the community.

For future researchers, in order to improve the research, they proposed the following points to consider:
a. Include participants from the other schools and from the other Ilocano communities;

b. Consider other variables that might greatly influence the research objectives
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